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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
I.
Statement

2!

~

THE PROBLEM
problem.

The purpose of this study

was to give considerable research to the problems and
procedures for initiating and administering an individualized reading program.

Emphasis was focused on problems

the principal, staff, students, and parents will encounter
in setting up this program.

Considered as the major

problems are (1) qualified personnel, (2) selection of
materials and library facilities, (3) teaching of skills,
and (4) evaluating the program.

The author gave special

attention to the sixth grade.
Importance

2! lh,! studz. The importance of ade-

quately teaching the child how to read effectively cannot
be emphasized enough.

Throughout the child's school career

his reading ability will influence his achievement level
in all areas.

Only mental ability itself will be a more

important factor than reading ability.

There is little

the classroom teacher can do about mental ability, but
there is a great deal that she can do toward helping the
child be a better reader.
The need for using a variety of methods in teaching
reading is already apparent to every experienced teacher.
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Critics of education like to claim that one method is being
used to the exclusion of all others, that other methods
would be more effective.

This is certainly not true in

most instances, and the introduction of individualized
reading instruction is not meant to be another attack upon
education.

The goal, instead, is to present a new method

of teaching reading which will provide the teacher with
another way to help children.

Whether or not the teacher

uses this particular method will depend a great deal upon
conditions in her own school and community.

It is impor-

tant, however, that teachers know of it as a possible way
for instructing children in reading (1:228).
II.

DEFINITIONS OF TERMS USED

Individualized reading.

Individualized reading is

a way of thinking about reading--an attitude toward the
place of reading in the total curriculum, toward the·
materials and methods used, and toward the child's developmental needs.

It is not a single method or technique but

a broader way of thinking about reading which involves
newer concepts concerned with class organization, materials,
and the approach to the individual child.

The term Individ-

ualized Reading is not synonymous with Individual Instruction.

Individualized Reading must also not be confused

with Extensive Reading or Recreational Reading, although
they may have some features in common.

Individualized
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Reading 1§. the basic program because it not only includes
the development of skills but provides directly for the
enjoyment of reading as well (12:76).
Basal reader.

A method of teaching reading which

uses as its foundation the graded series type of reader,
with usual accompanying manuals, whose purpose is to provide for gradation and also a variety of material,
organization, and content based on years of research (5:155).
Seeking.

This refers to the natural exploration

a child engages in to satisfy his curiosity.
Self-selection.

This is the practice of permitting

the child to choose his own materials in harmony with his
own felt needs (14:411).
Pacing.

This permits the pupil to cover materials

rapidly or slowly in accordance with his ability and his
underlying motivation (14:411).
Personalized reading.

This is a distinct method

of reading instruction which teaches the child how to
read on an individual basis.

CHAPTER II
REVIEW OF THE LITERATURE
I.

LITERATURE ON HISTORICAL BACKGROUND

The idea of individualized instruction is certainly
not new in American education.
was individual.

The earliest instruction

Gray stated that individual teaching

of reading has a long history.

As long as the number of

pupils was not too large, individual instruction predominated.

However, when mass education became prevalent,

children were grouped for instruction.
In the early years of our country, an attempt was
made to keep groups academically homogeneous by not
promoting pupils who had failed to master the basic skills
and lacked the abilities expected at the next level.

The

lack of homogeneity by age and interest and the large
percentage of pupils who left school early led to what is
known as social promotion •

.Along the way, many have

experimented with individualizing instruction.
In 1920 the Winnetka plan was developed by Superintendent Washburne.

This plan allotted a half-day to

individual work in the various curriculum areas and the
other half day to group and creative activities.

Thus

the teacher did not listen to recitations but spent his
time teaching and checking progress.

The similarity of the
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current plan for individualized reading to the Winnetka
plan seems apparent.

There are two major departures:

first, in the Winnetka plan the pupils were scheduled to
spend half of the time in group and creative activities
and, second, each pupil pursued a systematic or sequential
prescribed learning program, progressing at his own rate
(10:100).

The individualized plan also bears close resemblance
to the Dalton plan.

In this plan, pupils were given free-

dom to work without interruption in pursuing an interest,
and each one budgeted his time according to his own needs
and difficulties.

Furthermore, this plan allowed for

interaction of groups with subject laboratories and
specialists.
Except for isolated publications and a few experimental programs, individualization of reading for the next
twenty-five years wasn't given much attention.

A revival

of interest appeared in the mid-1940's, however, with more
publications on the subject.
In 1946 Emmett Betts made a plea for differentiated
instruction in a chapter entitled,

11

Levels of Differentia-

tion," in his definitive book on reading, Foundations ,2.!
Reading Instruction.
teacher competency.

He identified eleven levels of
Zero level is basically the "complete

regimentation" in which there is no grouping of children,
variation of materials or instruction, based on the belief
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that all children of the same chronological age should
learn the same material at the same time.

The highest

level, Level Ten, Betts labels the "unified languageexperience approach."

He describes this as a continuation

of the all-out unit approach, with
attractive library table with books for browsing; a
variety of trade books supplementary to curriculum
experiences; encouragement of home library and recreational reading; basal textbooks in all school subjects
used primarily as references; basal workbooks used to
meet specific needs of pupils; handbooks of style used
as references; curriculum experiences organized in
large areas" (1:9).
Wil~rd Olson's discussion of growth patterns of
children in his Child Developme;t (1948) contributed to
this new interest.
If the 1940 1 s saw the beginnings of interest and
experimentation in individualized reading instruction, the
1950's saw the full development of the idea.

Starting

slowly in the early 1950 1 s, the professional literature
has given more attention to the individualized method of
teaching rea_ding until now hardly an issue of a journal
in elementary education does not carry accounts of another
program of individualized reading instruction (1:10).

II.

LITERATURE ON RESEARCH

Individual differences.

Before surveying the

research on individualized reading programs, we should
discuss individual differences as they relate to reading.
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Burton claims there are five major types of differences,
all of which greatly overlap one another and seldom, if
ever, exist separate from one another.

They are:

1.

Differences in experiential background.

2.

Differences in emotional social characteristics.

3.

Differences in mental ability.

4.

Differences in attitudes and interests.

5.

Differences in health and vitality (2:446-447).

According to Dickinson (6:150), the fact that
individual differences exist among children in a class is
generally acknowledged.

Probably no one questions the

uniqueness of the individual's personality.

Teaching

processes which take individual differences adequately
into account are continually sought, developed, tested,
and interpreted.

Teachers work on the problems of content,

organization, material, and method that make it more nearly
possible for :each child to make progress in learning
academic and social skills and to realize satisfactions
that enrich his personality.
Barbe (1:3) says that teaching methods must not
become static, unbending procedures above criticism.
Individual differences within schools, within classes,
and indeed within teachers themselves demand different
procedures.

For any method to become so routine that a

teacher dares not try a newer approach is a guarantee of
the very thing we are at last coming to recognize in
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education as a great danger.--conformi ty merely for the sake
of being like others.
Programs surveyed.

Research indicates a variety of

opinions and approaches on individualized reading programs.
Some authors were very enthusiastic and claimed encouraging
results from their new programs.

Others could see no

significant ditference between individualized reading and
the traditional basal reading method.

A minority were

skeptical of any change of a reading program in favor of
individualized reading.
Witty, in discussing a philosophy and psychology
on which individual reading may be built, observed what
Olson found out in his studies concerning the nature of
growth, behavior, and achievement.

He points out that

Dr. Williard c. Olson, in his studies of the nature
of growth, behavior, and achievement has contributed
the important concepts of seeking, self-selection, and
pacing. Dr. Olson points out that the healthy child is
continually exploring his environment and seeking
experiences which fit in with his growth and needs.
These seeking tendencies and self-selection of stimulating material in the environment are basic for
learning. Pacing is the teacher's responsibility for
providing each child with the materials and experiences
at a tempo that insures success at his stage of maturity. Dr. Olson ties up these concepts admirably with
reading (16:403).
Veatch will agree that seeking, self-selection, and
pacing are the motivations which spur children on in an
individualized reading program..

Their existence as natural

traits guarantees a source of energy and power which
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activates children to work.

They are not only useful for

learning, they are absolutely necessary.
Comparing two programs, Veatch lists some of the
salient techniques and principles of individualized and
of ability-grouped reading programs (15:10-12):
Individualized
Reading

I.
A.

Ability-Grouped
Reading
Reading Material

Large number and variety
of trade and textbooks
used in instruction
II.

A.

Single basic or supplemental readers
used in instruction

Classroom Organization and Procedure

A.

Children choose what
they read

A.

Teacher chooses what
children read

B.

Motivation arises from
children

B.

Motivation comes from
teacher using manual

c.

Instruction on one-to-one
basis

C.

Instruction on group
basis

D.

Grouping is short term
and for specific
immediate purpose

D.

Grouping is semipermanent and for
intermediate purpose

E.

Reading lesson prepared
independently and seatwork has element of
self-determination

E.

Reading lesson
prepared in a group
and seatwork determined by teacher

F.

Remedial work integrated
with other activities

F.

Remedial work entails
separate operation

G.

Planned sharing period

G.

No special sharing
period

H.

Individual peak reading
level checked and
evaluated

H.

Various and intermediate reading levels
checked and evaluated
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As can be seen, these two methods are sharply
divergent on matters of book selection, grouping practices,
lesson planning, and pupil-teacher interaction.

While some

teachers may shift from one program to another at times,
the basic philosophies of individualized and of abilitygrouped reading differ profoundly (15:10).
Veatch states further that in an individualized
approach, children are not taught skills unless they need
them.

Once a teacher knows what particular skill is needed,

she can proceed to teach it singly, to a group, or to the
whole class.

Not all teachers who have experimented with

individualized reading will agree with this approach (15:31).
In planning to change from a basal ability-grouped
program to an individualized program, you can change over
part of the class or the entire class.

According to

Veatch, if you change, there are seven major considerations
in planning an individualized reading program:
1.

Making up your own mind

2.

Consulting with school authorities and parents

3.

Deciding who will participate

4.

Obtaining enough books

5.

Arranging your classroom

6.

Planning for the independent work period

1.

Establishing routine (15:36).

Many authors use the term "individualized" in
labeling their programs, but Barbe identifies his program
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with the term "personalized."

He states the Personalized

Reading Program includes formal instruction as an essential
part.

In independent reading, formal instruction is most

often not present.

Use of other terms, such as "individual-

ized," does not make this distinction quite clear (1:3).
Barbe says the program offered by the personalized
reading proponents allows each child to select, from a
wide range of materials, those books he is able to read
and wants to read.

The teacher then instructs the child

individually, using this reading material of his own choice
in necessary skills of word attack, comprehension, etc.,
without use of the traditional static reading groups
within the regular classroom.

This pattern of class pro-

cedure creates program flexibility, not a rigid step by
step program (1:16).
In initiating a personalized reading program, since
each teacher and school is a unique situation, the
procedures for beginning would vary.

Barbe lists the

following procedures successfully operated in some
situations:
1.

Organizing the classroom. An organization
pattern for the program is essential • .Arrange
the books in one place so as not to interfere
with the orderly conduct of the rest of the
class when selecting books.

2.

Collecting reading material. It is generally
thought that about one hundred books should
be in the classroom at all times, with three
at about the reading level of each child.
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3.

Keeping records. This is important especially
with a new program. The success of the program
will depend on well kept records.

4.

Planning independent activities, group activities, and follow-up aotiv1ties. Because of
the flexibility of the program it is important
to have planned activities for all children,
particularly when the teacher is having an
individual conference.

5.

The individual interview or conference. This
is the most important phase of a personalized
reading program. Here the teacher and child
get to know each other and the teacher can be
of the most value. It must not be a testing
period for which the child feels he must prepare, but instead a relaxed discussion period
where the child and teacher share together
experiences. A check list is used in each
grade to see if student is progressing in the
basic skills. They are given individual hel~
on any skill in which they are weak (1:27-46).

Mackintosh and Maher state that some teachers move
into an individualized program from a situation in which
they have three, five, six, or seven groups while others
individualize from the start.

How each teacher starts

depends upon:
1.

Her own ability to organize

2.

Her ability to work with children

3.

The size of her group

4.

The previous experience of her pupils

5.

Her knowledge about books of different degrees
of difficulty and different interest appeals

6.

The availability of such books (13:4-7).

Jenkins, in her program, stresses the importance
of guidance 1n reading skills.

With a wide reading of
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varied materials in text and trade books, many children
find for themselves much about vocabulary and structural
and phonetic analysis.

There must be assurance that the

discoveries made are accurate (8:6).
Four authors, Barbe, Bonney, Veatch, and Mackintosh,
place special emphasis on the importance of good room
libraries along with an up-to-date central library.
Mackintosh states,

11

.An organized collection of children's

books and other material in the school library are essential
to a fully developed reading program" (13:7).

Barbe adds,

"More necessary than ever before is the elementary school
library" (l:221).
Daniel, in her program, combined individualized
reading w1 th regular reading groups three days a we.ek.

A

book club was formed to create more interest and a diary
was kept by each student where they told whether they liked
the book or not.

Individualized reading periods ran from

forty to sixty minutes.

Individual students with diffi-

culties were given assistance either before or after school.
The students showed more interest and enthusiasm under this
program and became more skilled in self-selection of books

(4:444-446).
Most authors emphasized the important role of the
teacher as a guidance and resource person in the individualized program.
by stating:

Lazar stresses the importance of her status
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In the individualized reading approach, the teacher's
role is crucial. She must plan carefully, budget her
time, keep adequate.records, evaluate her procedures,
be flexible, resourceful, and be creative (11:86).
Many teachers have shown enthusiasm for individualized reading programs; children seem to feel equally
enthusiastic about the new program.

Mary Largent, a third

grade teacher in California, divulges some comments from
her students on individualized reading:
Good readers said:
"I like reading this year because I don't have
to wa1 t for the slow ones. 11
Average readers said:
"It's more fun because I can read all the science
books I like. I couldn't read long enough in a
group. 11
Slow readers said:
11

I can read the books I like without being teased
about baby books" (10:65).

Dawson says individualized reading is increasing,
but teachers with large classes cannot depend on this or
group instruction alone.

Neither is likely to be adequate

by itself (5:100).
In examining an individualized reading program,
Helen Robinson says it is essential to consider four things:
1.

The terms "seeking, u "self-selection, 11 and
"pacing," have been accepted to some extent
by the basal reading programs. The program
is designed to insure the development of
these traits, while the individualized
program assumes that each child already has
them.
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2.

Individual reading is not new, but a revival
and an adoption of earlier procedures that
did not survive.

3.

The similarities and differences of the two
programs. Both methods need thorough training to do a successful job, but individualized
reading programs would need a strong inservice training program.

4.

Studies show little research has been done.
No significant improvement on overall performances demand a discard of basal reading program in favor of individualized reading
program (14:420}.

In another critical report, Karlin claims that,
assuming the child generates more interest in the individualized reading program, one question must be asked:

does

the learning process rest solely upon existing interests?
One of the major responsibilities of the teacher is to help
the child extend present interests and develop new ones.
Karlin also contends individualized reading makes
little or no provision for readiness.

The child should

know for what purpose he is going to read.
should lead to a goal.

Ea.c~ activity

In individualized reading, the

guidance follows the completion of reading, thereby making
no provision for the avoidance of errors (9:96-98).

III.

LITERATURE ON EVALUATION

There is little evidence in research to indicate
the superiority of individualized reading to the basal
reader approach.

To some degree, the knowledge and

application of skills can be measured by determining the
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grade level of reading at the beginning and ending of a
school year.

But it is the intangibles such as enjoyment

of reading, interest, and attitudes that present the
difficulties in measuring.
Findings vary in the evaluation of programs.

May

Lazar contends:
The evaluation of this approach cannot be left to
the use of standardized tests alone. Other observations
are necessary in order to measure the quality and
depth of the children's reading (12:86).
Dickinson tested a class of thirty-two fourth
graders over a period of one year in self-selection
procedures.

Standardized instruments were used to measure
i

growth in vocabulary, comprehension, word study skills, and
oral reading facility.
used.

At no time were ability groupings

The end of the school year showed improvement in

everything tested, notably the language scores.

The class

as a whole rose from the 15th to 45th percentile in
spelling (6:172).
Helen Mackintosh, in her findings on evaluation
states, "More research is :needed to evaluate individualized and group procedures in teaching of reading" (13:7).
In another evaluation attempt, Witty found that
Jenkins describes the following procedures, and reports:
The individualized groups met with the teacher on
a daily basis. Each child in the group had his
11
special time" with the teacher for individual
instruction. His particular problem was brought into
sharp focus and reading skills were reviewed,
developed, and refined at the time of immediate need.
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A detailed reading record card was kept for each
child. Daily reference was made to this record in
order to ascertain whether the difficulties of yesterday
had been mastered or if they still persisted.
Control groups were set up for use in comparing
growth in the reading skills. In the control groups,
instruction was given to three groups based on reading
ability. Books to be read were selected by the teachers
from series available.
The results were indicated this way:
The results of standardized reading tests showed
that self-selection produced significantly greater
gains than did conventional reading methods in the
areas of vocabulary, reading comprehension, and total
reading.
The control group averaged 1.14 years in total
reading gains while the experimental group averaged
1.41 years.
In vocabulary growth the control averaged 1.09 and
the experimental 1.96 years. In comparison 59 per
cent of the experimental group gained two years or
more, while 24 per cent of the control group scored
in this range (16:406).
In an evaluation summary by Witty, two teachers,
Bohnhorst and Sellars in Atlanta, used one period a day
for an individualized program and one period a day with
a basal text program.
ter.

This was for a period of one semes-

The results showed that over a considerable length

of time the individualized program may help the abler
student, but might not be superior to the basal reader
program for the readers of ordinary or limited ability
(16:406).
As more people become aware of the individualized
reading program, there will undoubtedly be more research.
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It is true that teachers are reporting significant gains
in the new reading program, but it is also true that wellgrounded research is needed.

CH.APTER III

PROPOSED PLAN
I.

PRELIMINARY PL.ANNING BY PRINCIPAL AND STAFF

Initiating an individualized reading program for
a sixth grade class would require maximum effort from the
principal, staff, students, and comm.unity.

For the program

to succeed, there will have to be cooperation, understanding, and a general feeling that a change would improve
the existing program.

A better reading program should be

the objective.
Research shows Barbe's reading program to have more
flexibility than other individualized programs.

It takes

time to change any new program, an4 choosing a flexible
program eliminates the possibility of teachers having to
decide without time for experimentation.

The staff may

find it easier to start a basal reader approach in the
primary grades, changing to individualized reading in .the
upper grades.

or, possibly, the individualized method may

be accepted by the staff immediately.

Whichever approach

is decided upon, the planning must be a combined effort of
personnel including the teachers.

It is imperative the

teachers feel they are a part of the new program.

The

principal can help create this feeling by:
1.

Providing an atmosphere in which a teacher
feels encouraged to experiment.
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2.

Providing opportunities for the teacher to talk
often about his work with the principal, consultant, and other staff members.

3.

Making it possible for the teachers to retreat
in case of need.

4.

Avoiding the use of undue pressure to secure
specific results.

5.

Being willing to go along with the experiment,
to offer help.tul suggestions and assist in
evaluations (3:179).

II.

MAJOR PROBLlMS

There are many problems involved in initiating an
individualized reading program; however, research seems to
indicate the following four as the most important.

They

are not necessarily in order of importance:
1.

Qualification of personnel

2.

Reading materials and library facilities

3.

Teaching of skills

4.

Evaluation of the program

Qualified personnel.

Not all teachers will be able

to teach individualized reading.

Successful teaching of

this plan will require, above all other factors, a sensitive
and resourceful teacher.

She must be trained in under-

standing the philosophy of teaching reading, teaching each
child at his level, the need for sequential skill
development, and effective classroom management.

The

success or failure of individualized reading instruction
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depends to a large extent upon the tea.char herself (1:227-228).
If any member of the staff does not meet any or
part of these qualifications, the principal and reading
consultant should work with him on removing or overcoming
weaknesses.

An in-service training program may be needed

before any individualized reading is attempted.
Teacher turnover is to be expected.

The principal

and staff together should set up criteria for the selection of new staff members.

A staff committee and the

principal should go over credentials and screen candidates
together.

This method will insure satisfaction for both

principal and staff in the final selection of candidates.
If the new program is to continue functioning
smoothly, new teachers must be properly oriented into
their new job.

Here again the principal and members of

the staff can be of valuable assistance.
Reading materials !:S,g library facilities.

A fairly

'

large and selective collection of reading materials should
be available if the program. is going to function properly.
The principal can help the teachers and librarian build up
their libraries by securing books from the people in the
community.

Every effort should be made by the principal

to increase the library budget.

This will give the teachers

and librarian the feeling that they are working with the
principal and not for him.
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The librarian's role in the individualized reading
program is much more important than in the basal reader
program.

She can aid the teachers in selecting books for

a particular classroom or individual child.

The principal,

teachers, and librarian should all take part in the purchasing of new books each year so that each will better
understand the mechanics of the program.
An individualized reading class requires about three

books per child or about one hundred books for each room.
Since the very basis of the individualized reading program
is self-selection of materials which the pupil both wants
to read and can read, a large supply of books covering many
areas of interest and many different reading levels is
absolutely necessary (1:33).

Sixth graders, in particular,

need a wide selection because of their wide range in
reading level.
Teaching g,! skills.

One of the biggest problems of

an individualized reading program is the possibility of its
developing into an independent reading period by neglecting
skill instruction.

Using checklists would be one way of

assuring sequential development of skill instruction.
The principal should be alert to needs for sequential
skill development and give the teachers guidance so there
will be presentation of all necessary reading skills with-

out duplications and omissions.

Careful keeping of
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records in the individualized reading program will indicate
to the next grade level teacher those skills to which the
children have been exposed.
The principal must show his skill in human relations in his guidance with the staff concerning the
checklists.

Unless he indicates to them he is helping and

working with them, they may have the feeling he ie interfering with their teaching.
Evaluating!!?..! program.

Evaluating an individualized

reading program presents a major problem for the teacher.
Two logical reasons would be the short period of time
individualized reading programs have been in operation and
the fact that it is an individual program.
According to Barbe (1:56), evaluation should
probably be made in a variety of ways.

Essentially, the

types will probably be either according to:
l.

Test results

2.

Some measure of the number of books read and
the variety of types of books read

3.

Some measure of attitudes of both parents and
children toward the program and toward reading itself.

A close analysis of the three types will show number
one as the only tangible method related to the basal
reading program.

The other types, the strongest features

of the individualized reading program, relate to enjoyment
of reading, number of books read, and attitudes--and these
a.re extremely difficult to measure.

CHAPTER IV
SUMMARY AND CONCLUSIONS
I.

SUMMARY

The purpose of this survey was to seek a plan for
initiating and administering an individualized reading
program for grade six.

Numerous programs were surveyed

to get sufficient information in determining how the new
program was to get started.
In the review of the literature, the historical
background of individualized reading was considered first.
It showed the program wasn't new, but it was not until the
1920 1 s and the Winnetka Plan that much interest was shown.
A few other plans were initiated in that period, then were
forgotten until the 1940 1 s.

More literature was written,

and by 1950 real interest in individualized reading was
developed.

Many articles have been published on this new

method since.
Since the entire program is based on individuality,
the importance of individual differences is stressed.

The

fact that individuals are different demands that we seek
programs to fit the needs of the students.

Teachers must

work on the problems of content, organization, material, and
method.

This will make it more nearly possible for each

child to make progress in learning academic and social
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skills and to realize satisfactions that enrich his
personality.
Research on programs surveyed showed varying degrees
of opinions and enthusiasm.

While most authors seemed to

favor individualized reading, some had reservations and a
few stated flatly that the basal reading program is superior.
Olson's concept of "self-selection, seeking, and
pacing," is the basis on which individualized or personalized
reading is formed.
qualified teachers.

This concept places emphasis on well
They must know materials and the

reading level of all the students in their classes.

The

librarian will also need to be well trained if she is to
serve the needs of each student.

Both room and central

library will require an adequate selection of books.
Critics point out that individualized reading programs allow for no reading readiness.

Al.so, guidance

follows the completion of reading, making no provision for
avoiding errors.
Research shows little to indicate superiority of the
individualized reading method to the basal reader method.
To some degree the knowledge and application of skills oan
be measured by determining the grade level of reading at
the beginning and ending of a school year.

But the intan-

gibles such as reading interest and attitudes present the
difficulties.

More research will be needed to evaluate

this new method.
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In initiating the proposed plan of individualized
reading, emphasis is placed on the cooperation of the
principal and staff in the preliminary planning.

It was

decided to pattern the program after Barbe's method of
teaching reading because of his common-sense approach.
Four major problems are listed to overcome in
initiating a new program:
1.

Qualified personnel

2.

Reading materials--library facilities

3.

Teaching of skills

4.

Evaluating the program

Many problems confront one planning a new reading
program, but these are felt to rank first in importance
if the program is to be a success.
II.

CONCLUSIONS

It is apparent that selecting and initiating an
individualized reading program involves many factors and
no one factor can be singled out as a primary cause of
success or failure.
A reading program that recognizes the value of
systematic instruction, utilization of interests, fulfillment of developmental needs, and the articulation of
reading experience will succeed providing the principal,
staff, students, and community work together toward this
goal.

To meet these objectives alone will not guarantee
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success.

Regardless of the program, whether it be individ-

ualized or the basal reading method, good teaching is the
key to successful. reading instruction.
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